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Incorporating Movement into Literacy
By Dr. John Nandzo

This paper tries to explore how movement could be incorporated into the
classroom curriculum on a daily basis as teachers teach different literacy
themes. The term curriculum has been referred to in a multitude of ways
by educationists. Tyler (1949) refers to the curriculum as “the selection
and organization of objectives, content, and instructional activities and
on the evaluation of learning.”

The objectives of a curriculum according to Vacca, Vacca, Gove,
McKkeon, Burkey & Lenhart (2006) become the “standards” that
teachers use to make decisions about instruction and assessment.”
Therefore one way to view a curriculum is in terms of courses that
learners study specifically based on national policies. A curriculum
therefore serves as the basis for instruction that teachers are expected to
abide by. “A more dynamic conception of curriculum, however, is that
it reflects what teachers and students do as they engage in classroom
activity” Vacca, Vacca, Gove, McKkeon, Burkey & Lenhart (2006).

Just like the curriculum many definitions do exist for the term literacy.
For example literacy has been used to refer to the ability of an individual
to use oral language to interact, comprehend and communicate through
printed text. Furthermore it was once known simply as the ability to read
and write. In today’s times it’s about being able to make sense of and
engage in advanced reading, writing, listening, and speaking. An
expanded definition of the term is that, it is using of a combination of
reading and writing skills to make sense of text in a particular social or
cultural context (Au, 1993). In contemporary times literacy has become
a little bit more complex. This is because new literacies has emerged that
do not deal solely with reading, writing and comprehension of written
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text. For example digital literacy, media literacy, functional literacy,
cultural literacy, etc. In the 21st century the learner therefore have to
develop the expertise in a wide variety of literacy skills, different
strategies to be able access, understand and communicate meaning. In
this generation of learners therefore uses text messaging, emails, blogs
etc to communicate.

The importance of literacy in child development cannot be
overemphasized. Literacy is indeed the engine of education. It is the
single most important element in the education of the child. In the
absence of this critical component of education, learning in other content
areas literary becomes impossible. Basically literacy involves the child
using the skills of reading, writing, listening, and speaking in order to
build more knowledge and understanding. In this light literacy becomes
the crucible for learning. It is therefore critical and important that
teachers, school districts, the ministry of education and other
stakeholders emphasize the importance of literacy in the curriculum. In
deed even though classroom teachers are the people in direct contact with
the child when it comes to teaching literacy, it is the responsibility of all
educators at the circuit, district, regional, and national levels to facilitate
literacy learning. Without this vital element we as a country, cannot
develop or grow. Literacy therefore ought to play a fundamental role in
the school curriculum.

Essential components or themes of literacy for child development which
ought to be included in daily classroom curriculum are oral language,
phonological awareness, phonemic awareness, word study, phonics,
word identification, comprehension, vocabulary, and reading fluency.

A fundamental element of literacy is the development of oral language.
Classroom teachers enhanced language development through the use of
informal guided conversation, asking questions, providing opportunities
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for children to explain their learning or thinking. In addition classroom
teachers can also model and discuss with children vocabulary words,
model reading and writing as well as share life experiences without
making attempts to correct the child’s miscues or even the speech pattern.

Also the development of literacy requires phonological awareness.
Spoken language can be broken down into several parts. For example
sentences can be broken down into words, words can be divided into
syllables and syllables can divided into individual sounds (i.e .
phonemes).

In addition, phonemic awareness is one aspect of phonological
awareness. Spoken words are made up of individual sounds called
phonemes. These individual sounds can be heard and for that matter can
be manipulated. Classroom teachers in their effort to teach phonemic
awareness should consider including activities such as listening,
counting, hearing, adding, identifications of distinct sounds, reading,
singing, poem recitals, and other manipulative activities. The teaching of
phonemic awareness could be done explicitly or indirectly.

Another aspect of literacy development is phonics. This is at times
referred to as letter/sound combination. The teaching of phonics requires
that the child understands that sounds can be blended to make a word,
and the child needs a mastery of some rules about sound patterns. The
teaching of phonics can be done in multiple ways. It must however be
emphasized that all children do not require the same amount of phonics
instruction. Also phonics should not be taught by teachers in isolation.
Phonics should be taught in a balance way with specific instruction on
language and building meaning (Wren, 2001).

For children to build literacy skills of reading and writing they must first
be able to identify words.
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Vocabulary encompasses the words we must know to communicate
effectively, including oral or reading vocabulary. Oral vocabulary
includes words we use when speaking or words we recognize when
listening. Reading vocabulary includes words we recognize or use in
print. Children learn the meaning of most words indirectly through their
experiences and conversations with each other and adults in school and
significant others in their communities. They also develop vocabulary as
they read on their own and listen to adults read aloud. Classroom teachers
can assist children develop reading and oral vocabulary by planning and
including activities such as read-alouds, share reading, and guided
reading activities.

Fluency is the other important component in literacy deployment. This is
the ability of a learner to read through printed text quickly and accurately.
Fluency enables children to group words together as they read to build
understanding instead of decoding those words. This enables children to
focus all their attention during reading on the text/passage. Teachers can
teach fluency through deliberate planned activities like repeated reading
of a passage, shared reading etc.

I. Concept/Topic: Oral Communication (Oral Language)
Objective: By the end of the lesson children should be able to use
descriptive words.

Materials: Box containing different types of objects usually found in
the classroom e.g. pencils, blocks, markers etc.
Procedures:
1. This lesson can be done in both large and small group settings. The

teacher should sit the children in a group area.
2. Teacher should explain to children that in the box are various

objects collected from the classroom with which they will be
playing a game.
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3. The teacher should explain that one child at a time will choose an
item from the box while the other children have their eyes closed.
The child with the object must describe it so other children can
guess the name of the object.

4. The teacher can model the process by providing clues, such as the
shape, the color, and a possible use of the object.

5. Teacher can find out from children which clues were helpful and
why.

6. The teacher can have the children take turns choosing an item from
the box and describing it. Each child should have an opportunity to
choose an item to describe.

7. This activity can be combined with a folk song/traditional Ghanaian
dance.

Adaptation: The teacher can have children select or bring their own
objects to class to mention and describe them. Or even pair children
up in small groups to generate descriptive words for the objects that
were in the box.

Suggested Grade Levels: P1 & 2
Movement Integration: For movement integration, rather than oral
description, the child who selects the object could provide clues by
creating different movements and/or body shapes to represent the
object. Other children in the group would then provide descriptions of
the objects based on the movement/body shapes created by the child
who selected the objected.

II. Concept/Topic: Phonological Awareness - Segmenting/Blending
of Words
Objective: By the end of the lesson children should be able to
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manipulate spoken words and manipulate sounds to create words.
Also children should be able to blend 4-5 phonemes together to
create a word using pictures and picture sounds.
Materials: picture cards, flash cards of words, pair of scissors,
Procedures:

1. Teacher should begin lesson by discussing with children that

words are made up of sounds. Let children understand that they

are going to do an activity that will involve breaking up of words

and then blending together all the sounds in the word.

2. Explain to a child that breaking up a word is like counting the

sounds in the word.

3. Teacher should next have children perform this activity as he/she

segments the sounds in the word HAT.

4. The teacher should put up his/her finger for each sound e.g. 1/h/

2/a/ 3/t/.

5. Ask children how many sounds they were able to identify in the

word HAT.

6. Teacher should explain to children that blending is the opposite

of breaking up a word.

7. Teacher should demonstrate with the same word for children by
putting together (blending) the three sounds in the word HAT.

8. Explain to children that by taking the three sounds and putting
them together you form the word HAT.

9. The teacher should give another example by using the word DOG.
10. For example /d/o/g/ DOG.
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11. Teacher should then review onset and rime words (it is assumed

that when performing this lesson the children are able to segment

onset and rime and also blending onset and rime).

12. Teacher should inform children that he/she is going to mention

two parts of a word and they the children will have to put the parts

together and say what the word is.

13. The whole word /don/ /key/.

14. Children should respond by verbally saying donkey.

15. This activity should be done with the teacher saying a word like

CAT and separating it into the onset /c/ and the rime /at/, then

blending it back together and saying CAT.

16. The teacher should perform this activity with five to six pre-

selected different words so that children will be able to remember

the idea of separating sounds and blending together.

17. Next teacher can take a picture of a word that has been previously

cut up into pieces with the correct phonemes, segment the word

and then blend it for practice.

Suggested Grade Levels: P2 & 3
Movement Integration: In groups, children using body shapes,
create letters of the segmented word. Next, they create the word using
body shapes. Also, using different fundamental motor skills, children
would create movements to represent the selected words. For
example, children could create movement patterns to represent how
the donkey or dog moves.
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III. Concept/Topic: Phonemic Awareness – Rhyming Words
Objective: To develop phonemic awareness - by the end the lesson
children should be able to distinguish among several different words
that rhyme, and categorize pictures of objects that rhyme.

Materials: pictures/objects of words that rhyme, a box, pre-selected
rhyming words cut as flash cards, pencils, crayon, and slate/paper

Procedures:
1. Teacher should introduce lesson with a simple rhyming song and

invite children to sing along.

2. Next after the song is over ask children to name any words they

were able to pick out as they sang the song.

3. Write the words on the blackboard as children mention them.

4. Point out the words which rhyme to children and let them
understand what rhyming is.

5. Show children the different kinds of picture words/objects that
you have collected and display them boldly on the blackboard.

6. Ask children to identify and name them as you hold them up to
the class.

7. Mix up all the objects/pictures words that rhyme in the box.

8. Let children take turns in pulling out the objects/pictures from the
box.

9. Children should match the object with the word it rhymes with
and write the word on the paper/slate provided.

10. This activity will teach children to produce rhyming words.
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Suggested Grade Levels: P1 & 2. Activity could be modified for
kindergarten.
Movement Integration: Let children identify a pair of words that
rhyme from the list on the blackboard. Children select a motor skill
(e.g. hopping, swaying, or balancing on one foot) to represent each
pair of rhyming words. As children pullout objects/pictures from the
box (see Activity 9 above), they perform the motor skill that
represents the selected word.

IV. Concept/Topic: Rhyming Words (Phonics) Objective: By the
end of the lesson children should be able to recognize sets of rhyming
words either in songs, or speech.
Children will by the end of the lesson show rhyme recognition by
responding to physical movement (music/dance), brainstorm-
rhyming words, create songs, practice rhyming using music

Materials: flash cards of rhyming words, pictures of rhyming words
for visual reinforcement, simple musical instruments for tapping
(sticks, drums, objects like pencils, books, folk song to sing)
Procedures:
1. Teacher should begin lesson by teaching singing a pre-selected

rhyming song.

2. Ask children to identify the words that sound the same in the

song.

3. Teacher should continue to sing only pausing at the rhyming

words and allow children to sing/say the words they think rhyme.

4. Allow children to sing the song together several times (in chorus).
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5. Ask children to think of other words that could be used in the song
that rhyme. List these words on a chart paper. Then ask children
to identify the words that rhyme with each other.

6. Teacher should model for children how these words can be used
create a new verse of a song. Next write the verse on chart paper
or the blackboard.

7. Invite children to match words from the list that rhyme.

8. For additional practice instruct children to make a list of their own
rhyming words.

9. As a class the teacher can use other simple rhyming songs to
continue practice with rhyming skills.

Adaptation: Teacher should find a rhyming story and read to
children. Ask children to indicate if they recognize any rhyming
words by performing a physical activity or by playing rhyming
instrument on the rhyming word.

Suggested Grade Levels: P3
Movement Integration: In groups, design movement sequences to
represent the rhyming words. Teacher should help each group to
develop the movement sequence into a group dance. After some
practice, the group dances could be incorporated into a class dance.
Children emphasize movements that represent the rhyming words.

V. Concept/Topic: Word Identification
Objective: To develop word sight/word recognition.
Materials: Blackboard, bulletin board, or any large space for display
of words, word cards, sentence strips, black markers or colored chalk.
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Procedures:
1. Teacher should select about five to fifteen high frequency words

that children can recognize.
2. Start with the simplest and continue to add to the list as children

come across them either in oral reading or even writing.
3. Divide the blackboard alphabetically such that words can be

added.
4. To add new words write the word out boldly and neatly.
5. Point to the word and ask children to say and spell the word e.g.

Boy. B – O – Y. Boy
6. Instruct children to recite in chorus, clapping their hands as the

mention each letter. Repeat the activity if children have any
difficulties.

7. Write the word on the board. Trace the letters of the words with
your finger as you spell the word aloud to the hearing of the
children. Call the word again.

8. Ask children to write the word on sheet of paper, on the sand,
slate etc and trace the letters with their fingers spelling the word
aloud.

9. Let children practice reading the words on the blackboard.

Suggested Grade Levels: P1 & 2
Movement Integration: Children trace the letters of the words in the air
with their fingers, then with other body parts.

VI. Concept/Topic: Comprehension
Objective: To develop children’s comprehension through teacher
modeling strategies, provide guided practices by using a variety of
strategies (e.g. prior knowledge, predicting, visualization, context
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clues, and group discussion), acquire new vocabulary, and use
new vocabulary in speaking and writing.
Materials: Dictionary, paper, pencils, age appropriate book
(fiction or none fiction) A big book can be used for younger
children.

Procedures:
1. Teacher should select an appropriate text or book,
2. Decide on two or more comprehension strategies to use in

modeling (e.g. prior knowledge before reading, predicting, asking
questions visualizing, making inferences, context clues during
reading, summarizing group discussions, clarifying difficult
sections of the text after reading).

3. Teacher should preview the book or selected text with children
(survey the title, cover, predict the topic and what will happen,
look at each page, headings and sub-headings, look and point out
unfamiliar words).

4. After the preview teacher should read the book or selected text
with the children.

5. Teacher should model good reading by pausing, raise or lower
voice to put emphasis, predict, demonstrate how to use context
clues in determining meaning of words. Teacher should put
emphasis on pre-selected comprehension strategies.

6. Teacher should model what good readers do when the read.
7. Divide class into small groups and provide each group with the

book or selected text.
8. Assign children in each group with a role to play.
9. Roles may include finding out meaning of unfamiliar words,

relating new words to context in the passage, connecting new
words to prior knowledge or understanding, facilitation of
discussion within group, summarizing)
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10. The teacher should explain each group’s role to them.
11. Reread the selected text or book to children as a whole.
12. Teacher should make the selection available to children for

independent reading.
13. To end the class asks children in each group to write down words

they learned. Have the children write how they understand the
words and use the word in forming sentences.

Suggested Grade Levels: P4 & 5
Movement Integration: Use spaces between the rows of desks as
“Reading Centers.” Label each reading center with a locomotor
(traveling) motor skill (e.g. walking, sliding, hopping etc.). Children in
each group discuss the words and sentences they wrote, then walk, hop,
slide etc to the next “Reading Center” to discuss the word and sentences
written by another group. They repeat the process till each group visits
all the “Reading Centers.”

VII. Concept/Topic: Vocabulary
Objective: To introduce unfamiliar words to children, and help
them understand the meaning and use of the unfamiliar words.

Materials: Age appropriate text or book (fiction or non-fiction),
blackboard, paper, pencils/pen

Procedures:
1. Introduce the lesson by reading aloud the selected text or book to

the children in a group setting.
2. Select three to five unfamiliar words to teach.
3. After the reading the text to the children the teacher should write

the unfamiliar words on the blackboard boldly.
4. Point to each word and pronounce it correctly to the hearing of

children.
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5. Use each word in a sentence in the context in which it was used
in the text in a way the children will understand.

6. Write the sentence down on the blackboard.
7. Pronounce the word again and ask children to repeat after you.
8. Instruct children to construct their own sentences of the word (s)

either orally or in writing.
9. Teacher should instruct children to do more free practice, by

using the unfamiliar word (s) or grammar in their own sentences
or dialogues. For example children should write a short story
using new or unfamiliar words.

Suggested Grade Levels: P4 & 5
Movement Integration: Children stand in a circle with one child
with a ball (or a beanbag). The child with the ball throws it underhand
to another child in the circle and calls an unfamiliar word. The child
who catches the ball constructs a sentence using the unfamiliar word,
then calls out a new word and tosses the ball to another child in the
circle to construct a sentence. The process is repeated to allow each
child to call out a word and to construct a sentence.

VIII. Concept/Topic: Reading fluency

Objective: To develop reading fluency with meaning

Materials: Poems (traditional) with rhythmic pattern or age

appropriate text

Procedures:
1. The teacher should prepare children to read the poem or text.
2. Explain/discuss with children how the text or poem should be

read or recited. Let children visualize or imagine the situation.
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3. The teacher should then decide how the poem/text should be read.
For example either by chorus or by individual children, or groups
of children, either aloud, or in low tone voices, slowly, or rapidly,
giggling, or seriously, angrily or happily.

4. The teacher should allow each child or group of children practice
reading the poem or text until they get the rhythm correctly.

5. The teacher can then have the entire class practice reading the text
until they sound like they were saying it in chorus.

6. The teacher should give feedback after each performance.

Suggested Grade Levels: P2 & 3

Movement Integration: Each group practices to read the text to a
rhythmic pattern. In addition, each group creates different movement
patterns to go with the rhythm as they read the text. Groups take turns
to read the text to rhythmic and movement patterns to the class.

Conclusion
In conclusion teachers and educators in general have a critical role to

play in engaging, stimulating, and providing a rich classroom
environment for children to learn. To do this teachers and educators need
to utilize all the tools in their tool boxes. This means that in the planning
of lessons teachers (literacy, mathematics, social studies, science) etc.
teachers need to incorporate some form or shape of movement into the
lesson. Movement is a very essential component of a creative educational
process. For example it is through movement that children achieve
elements of coordination, creativity, and to some degree different
methods of learning. Children therefore learn best through active
involvement. Literacy components such as listening, speaking, reading
and writing are used by children for communicative purposes. These
literacy components play a very important role in the development of a
child. Similarly, elements of movement like components of literacy play
an important role in a child’s development because they are also a form
of communication.
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